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Session Objectives
1. The Purpose of Measurement: Explore how measurement 

for improvement is different than measurement used for 
accountability or research.

2. System of Measures: Motivate the need for a “system of 
measures” for improvement that includes outcome, driver, 
process and balancing measures.

3. Case: Show how a measurement system supports 
improvement efforts.
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Be problem-focused 
and user-centered

Embrace measurement

Attend to 
variability

See the 
system

Organize as 
networks

Learn through 
disciplined 

inquiry
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“We are increasingly realizing how critical measurement is for the 
improvement we seek, yet how counterproductive it can 
sometimes be to mix measurement for accountability with 
measurement for improvement.”

Leif I. Solberg, MD

Lessons from Healthcare
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Reflection Questions

• What types of measures have you encountered 
most in your career?

• Have you ever had the experience of 
accountability or research measures being used 
for improvement purposes?

• What are some examples from your context of 
measures that can support improvement?
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A System of Measures to 
Inform Improvement
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Schools That Lead –
Shue-Medill – Milford Central Academy
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Dana 
Diesel Wallace

Sofi Frankowski

Nancy CarnvaleMichele Savage
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Can you think of an outcome measure in your context?
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Student Mindsets That Promote Resilience
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Can you think of a driver measure in your context?
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Process Measure:
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Can you think of a process measure in your context?

Are the parts of your system performing 
as planned?
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Activity
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Activity:  
Developing a Set of Measures

• Scenario:  You are part of an improvement team at an elementary 
school.  The students at your school are struggling with fractions.  
You launch an improvement project with your school team to tackle 
this problem.

• Goal: The goal of the project is to increase students’ 
understanding of fractions.

• Your Task:  Develop a system of measures for this project:
• Outcome Measures: 1-2 measures
• Process or Driver Measures: 2-3 measures
• Balancing Measures: 1 measure

36
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Some ideas….

• Outcome measures
• Students’ understanding of fractions

• School-created  interim assessments (leading)
• Yearly summative assessments (lagging)

• Driver measures
• Professional development for teachers

• Teacher survey (satisfaction with math PD including 
coaching)

• Instructional materials
• Teacher survey (effectiveness of math manipulatives)
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More ideas…

• Process measures
• Interactions with math coach

• % of teachers that meet with a math coach each week
• Use of math manipulatives

• % of teachers that teach fraction lesson using 
recommended manipulatives each week

• Balancing measures
• Parent satisfaction with math program
• Student Performance in ELA
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Key Takeaways

• Data help us understand our systems and whether 
changes we make lead to improvement

• Measurement for improvement is different than 
measurement for accountability and research

• A family or system of measures, which includes 
outcome, driver, process, and balancing measures is 
needed to guide improvement efforts

41



42© 2019  Carnegie Foundation for the Advancement of Teaching. All rights reserved.

A8. Turning Postsecondary Transitions and Aspirations Into 
Success: Using Data Systems and Routines

To submit your session evaluation:

Help us improve!

1. Navigate to the specific session page in the Summit 
mobile app or online web browser version

2. Scroll to the bottom of the page to find the link to 
the session evaluation survey 

.
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